About Our School

School context

MOTTO: Be the best that we can be
VALUES: Safe, Respectful, Responsible Learners

Lake Boga Primary is a small government school in Lake Boga; a town of about 1000 people, 14
kms from the regional centre of Swan Hill and nestled around the lake. We are approximately
320km from Melbourne. Broad acre and irrigation farming surrounds the town. In 2025, Lake Boga
Primary School had an enrolment of 62 students, 21 female and 41 male. In 2025, the Student
Family Occupation and Education (SFOE) was band value remained at ‘low medium’. The school
is characterised by having 11% Aboriginal or Torres Strait Islander students. The school has 8.6
equivalent full time staff, including 1.0 principal, 5.0 teaching staff and 2.6 Education Support. We
also have a chaplain supporting one day per week.

As the Service Provider for Lake Boga Preschool, we are an educational precinct, running Three
Year Old and Four Year Old Kindergarten programs and primary education for students in
Foundation to Grade 6. Lake Boga Primary School run a bus service to service the surrounding
areas.

Lake Boga Primary School has embedded the values of Safe, Respectful, Responsible Learners
through the School Wide Positive Behaviour Support Program (SWPBS). The rural atmosphere,
smaller student numbers and community involvement contribute to a relaxed and friendly learning
environment in which students at all levels can receive individual attention and in which cross age
interaction and leadership qualities are facilitated and develop freely. In recent times we have
worked to develop more collaboration and consistency of teaching practices. This continues to be
a focus with assessment and data, along with curriculum planning and documentation being an
important part of our improvement agenda.

Progress towards strategic goals, student outcomes and student
engagement

Learning

In 2025, the school’s improvement work focused on strengthening evidence-based instructional
practice and ensuring curriculum documentation was tightly aligned to the Victorian Teaching and
Learning Model (VTLM) and AERO research.

All teaching staff participated in Strategies in Practice professional learning, building collective
efficacy and a shared understanding of the VTLM. Ongoing whole-staff PLCs prioritised revisiting
and refining Lake Boga Primary School’s Vision for Effective Teaching and Learning (Instructional
Model). Staff audited this document against the VTLM and AERO guidance, strengthening
alignment between research, instructional practice and classroom implementation. This work has
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increased consistency of practice across classrooms and strengthened staff confidence in
delivering explicit instruction.

A key priority area was writing. Through engagement with implementation research, the school
strengthened its understanding of the staged nature of school improvement, identifying both
enablers and barriers to sustainable change. This informed a more deliberate and structured
approach to improving writing instruction. Professional learning with Nerissa Leung focused on the
6+1 Writing Traits, providing teachers with practical strategies to explicitly teach the craft of
writing. This was reinforced through peer observation, coaching and structured reflection,
supporting the transfer of professional learning into classroom practice.

To further embed this work, unit leaders undertook Team Coaching for CoP Leaders through The
Academy. This targeted leadership development built internal capacity and ensured improvement
strategies were supported through coaching and collaborative practice, increasing the likelihood of
sustained impact.

Significant time was allocated to reviewing and updating whole-school planning templates and
scope and sequence documentation to ensure alignment with the VTLM and AERO research.
These documents were trialled in Term 4, with refinements made in response to staff feedback.
This process has strengthened curriculum clarity, and provides a strong foundation for continued
implementation and monitoring throughout 2026.

Teacher judgement data indicates that in English (Prep—Year 6), 74.7% of students achieved at or
above expected standards. While this is slightly below the state and similar school averages, the
strengthened focus on evidence-based instruction, particularly in early reading and writing, is
beginning to demonstrate positive impact.

In Mathematics, 80.6% of students achieved at or above expected standards. Although slightly
below state and similar school averages, the school has strengthened whole-school consistency
in instructional practice, which positions us well for continued growth.

NAPLAN 2025 results demonstrated strong achievement in key areas. Year 5 Reading and
Numeracy, along with Year 3 Numeracy, recorded a high proportion of students achieving in the
Strong and Exceeding proficiency levels. These results were significantly above both state and
similar school averages, indicating the positive impact of explicit instruction and strengthened
curriculum alignment.

Year 3 Reading results were slightly below the state average but above similar schools. The
school’'s continued focus on systematic, explicit phonics instruction from Foundation is contributing
to improved early reading outcomes and is expected to further strengthen reading achievement
over time.

Notably, NAPLAN relative growth data showed excellent progress, with Reading and Numeracy
growth from Year 3 to Year 5 well above both state and similar school averages. This
demonstrates the effectiveness of the school’s instructional model and the impact of consistent,
evidence-based teaching practices on student learning growth.

Wellbeing

The key action aligned to our wellbeing priority in 2025 was to strengthen the whole-school
approach to Mental Health and Wellbeing.
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Positive Classroom Management Strategies (PCMS) remained a central focus throughout the
year. The year commenced with all staff undertaking a full day of professional learning focused on
the research underpinning PCMS, ensuring a shared understanding of the evidence base and
consistent expectations for implementation. In Term 1, clear classroom procedures, routines and
co-constructed expectations were embedded across all year levels. Ongoing observations and
feedback supported high levels of implementation, resulting in increased consistency of practice
and a more predictable and supportive learning environment for students.

Our Mental Health and Wellbeing Coordinator (MHaWC) led targeted professional learning to
strengthen staff capability in identifying and responding to emerging mental health concerns. A
whole-staff book study of Dr Billy Garvey’s Ten Things | Wish You Knew About Your Child’s
Mental Health provided a structured opportunity for professional dialogue and reflection. This
learning deepened staff understanding of child development and mental health, and strengthened
teacher confidence in working collaboratively with families.

This professional learning was applied through a term of focused PLC inquiry centred on a shared
problem of practice. Each teacher presented a student case study, with colleagues drawing on
PCMS, Dr Garvey'’s research and the VTLM to collaboratively identify strategies to support both
student engagement and teacher practice. This process strengthened collective efficacy,
improved staff capacity to respond to complex needs, and reinforced a consistent, evidence-
informed approach to wellbeing across the school.

Students continued to complete daily check-ins through the Lifeskills Go program. Data was
reviewed weekly by the Principal, MHaWC and Chaplain, enabling early identification of students
requiring additional support. This proactive and systematic monitoring process strengthened early
intervention practices and ensured timely support. Exploration of Tier Two data collection tools,
including a Macquarie University term survey and additional Lifeskills Go measures, has further
enhanced the school’s capacity to monitor student wellbeing trends and respond strategically.

The MHaWC continued to attend Senior and Junior PLC meetings to support the identification and
referral of ‘at risk’ students through the Internal Care Pathway process. Staff were supported in
the development of high-quality Individual Education Plans (IEPs) and in leading effective Student
Support Group (SSG) meetings. This strengthened documentation processes, improved clarity of
adjustments and ensured a coordinated approach to supporting vulnerable students.

Student Attitudes to School Survey data demonstrates the positive impact of this whole-school
wellbeing approach.

¢ Sense of Connectedness was positively endorsed by 77.5% of students, closely aligned
with similar schools (78.9%) and above the state average (77.1%). Importantly, the four-
year average remains above both similar schools and the state, indicating sustained
impact over time.

¢ Management of Bullying received a 95.9% positive endorsement, significantly above
similar schools (81.2%) and the state average (76.4%). This reflects the effectiveness of
consistent behaviour expectations, proactive classroom management and strong relational
practices.

Parent Opinion Survey results showed 100% positive endorsement for Parent Satisfaction,
significantly exceeding the state average of 82.0%.

Staff Opinion Survey data indicated 92.1% positive endorsement for School Climate, well
above the state average of 77.4%, reflecting strong collective responsibility, consistent practice
and a supportive professional culture.
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Together, these data sets indicate that the school’'s strengthened, evidence-informed approach to
mental health and wellbeing is contributing to a safe, supportive and connected school
environment for students, staff and families.

Engagement

Student attendance data indicates continued improvement in 2025. The average number of days
absent per student was 16.6 days, which represents a significant improvement from the four-year
average of 19.0 days. This places the school well below the state average of 21.5 days and
similar schools average of 22.3 days, demonstrating the positive impact of targeted attendance
strategies.

Attendance support plans were developed for students identified as at risk of chronic
absenteeism, with external agencies engaged where appropriate. This proactive and
individualised approach strengthened early intervention processes and ensured barriers to
attendance were addressed in a timely and coordinated manner.

Regular promotion of attendance remained a priority throughout the year. Attendance awards and
recognition of improved attendance reinforced positive habits and celebrated growth. Fortnightly
attendance updates in the school newsletter strengthened communication with families and
reinforced the shared responsibility for student engagement. Collectively, these strategies have
contributed to improved attendance outcomes and increased student connection to school.

The School-Wide Positive Behaviour Support (SWPBS) framework continued to provide a
structured and consistent approach to promoting positive behaviour and student engagement.
Clear, explicitly taught behavioural expectations aligned to the school’s values were reinforced
across all learning environments.

Recognition systems, including weekly awards and value-based acknowledgements, provided
students with consistent and visible reinforcement for demonstrating positive behaviours. This
approach has contributed to a positive school culture, strengthened student engagement, and
supported the strong results reflected in student wellbeing and school climate data.

Financial performance

The final school reconciliation for 2025 shows that the school concluded the year with a surplus of
$89,734. All funds received from the Department were either fully expended or committed to future
initiatives to support the achievement of educational outcomes and the operational needs of the
school. Expenditure was aligned with Departmental policies, School Council approvals and the
intended purposes of all funding sources.

Equity funding was primarily allocated to staffing, enabling targeted support for our most
vulnerable students. This investment strengthened differentiated instruction, increased
intervention capacity and ensured timely and responsive support for students requiring additional
academic and wellbeing assistance.

The school continued to access termly grants through the Sporting Schools Program, which
enhanced our already comprehensive Physical Education program. These funds enabled the

The
. J/ Education
4 |Department of Education / State



employment of specialist coaches and the purchase of additional equipment, broadening student
access to high-quality physical activity programs and supporting student engagement and
wellbeing outcomes.

Our commitment to providing students with access to high-quality technology remained a priority.
Investment in new iPads and netbooks strengthened classroom learning opportunities, supported
digital literacy development and ensured students had access to contemporary learning tools
aligned with curriculum requirements.

Further improvements to school grounds were undertaken, including the laying of turf around
Stefanos Centro. These works enhanced the school environment, contributing to safe, attractive
and functional learning spaces that support student engagement and school pride.

For more detailed information regarding our school please visit our website at
https://www.lakeboga.vic.edu.au/
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